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Intent & Ethos
Core Content Framework for International Qualified Teacher Status

Why are the 5 concepts important to our programme?

Our PGCE iQTS programme is based around the Initial Teacher Training (ITT) Core Content
Framework (CCF) for international Qualified Teacher Status (iQTS) and this is designed to 
support trainee development in 5 core areas:
behaviour management, pedagogy, curriculum, assessment and professional
behaviours. These core areas are directly linked to the iQTS Teachers' Standards. 

These foundational concepts are assessed both formatively and in a summative manner, 
throughout the programme. Formative assessment activities include (but are not 
exclusive to): trainees' progress reviews with school mentors and the formal review of 
progress at initial, developing and consolidating points with the university Personal 
Academic Tutor (PAT). 

Next steps are given in the form of feedback, for trainees to progress. Targets are based 
around terms such as 'learn that' and 'learn how to'. The ambition of this programme is to 
ensure that we are committed to go beyond these foundations to support trainees to 
critically engage with research and work collaboratively to develop thinking and their own 
professional practice. We firmly believe that as teachers, we should always be reflecting 
on our practice and we want to support our trainees to nurture a career-long passion for 
teaching. 

PGCE iQTS Education

 

They provide a clear focus for both Primary and Secondary Education curricula and 
inform curriculum planning, implementation and the evaluation of impact in an 
international setting.
They are a focus for the progression and monitoring of individua; trainees and cohorts 
and act as a Quality Assurance standard across our teacher training programmes both 
on campus and via distance learning. 
They give our trainees a clear focus of study and practice. Mastery of the 'knowing what' 
and 'knowing how to' will enable our trainees to develop confidence in their teaching 
practicums. 
They allow for formative feedback and the development of individual trainees
They provide a framework to support mentor and trainee in the negotiation of 
university-based work and professional teaching practice experience. 



The PGCE iQTS Passport
�7�K�L�V���S�D�V�V�S�R�U�W���V�H�U�Y�H�V���D�V���D���J�X�L�G�H���I�R�U���L�4�7�6���3�* �&�(���(�G�X�F�D�W�L�R�Q���P�H�Q�W�R�U�V���D�Q�G���W�U�D�L�Q�H�H�V�����$�V��
�V�X�F�K���L�W���K�D�V���W�Z�R���P�D�L�Q���D�L�P�V��

���: �H���Z�D�Q�W���W�R���H�Q�D�E�O�H���P�H�Q�W�R�U�V���W�R���V�X�S�S�R�U�W���W�K�H�L�U���P�H�Q�W�H�H�V���L�Q���W�K�H���P�R�V�W���H�I�I�H�F�W�L�Y�H���D�Q�G��
�H�I�I�L�F�L�H�Q�W���Z�D�\���S�R�V�V�L�E�O�H�����D�Q�G���W�R���H�Q�V�X�U�H���W�K�D�W���R�X�U���P�H�Q�W�R�U�V���I�H�H�O���F�R�P�I�R�U�W�D�E�O�H���D�Q�G��
�F�R�Q�I�L�G�H�Q�W���L�Q���W�K�H�L�U���U�R�O�H����

�: �H���E�H�O�L�H�Y�H���W�K�D�W���P�H�Q�W�R�U�V���H�[�D�P�L�Q�L�Q�J���W�K�H�L�U���R�Z�Q���S�U�D�F�W�L�F�H�����R�X�W�O�L�Q�L�Q�J���W�K�H�L�U���W�K�L�Q�N�L�Q�J��
�S�U�R�F�H�V�V�����D�Q�G���P�R�G�H�O�O�L�Q�J���H�I�I�H�F�W�L�Y�H���W�H�D�F�K�L�Q�J���V�W�U�D�W�H�J�L�H�V���L�V���N�H�\���L�Q���P�D�N�L�Q�J���Y�L�W�D�O���G�L�I�I�H�U�H�Q�F�H�V��
�W�R���W�K�H���G�H�Y�H�O�R�S�P�H�Q�W���R�I���D���W�U�D�L�Q�H�H���W�H�D�F�K�H�U������

�7�K�U�R�X�J�K�R�X�W���W�K�L�V���S�D�V�V�S�R�U�W���\�R�X���Z�L�O�O���I�L�Q�G���L�Q�I�R�J�U�D�S�K�L�F�V�����D�V���Z�H�O�O���D�V���J�X�L�G�D�Q�F�H���R�Q���N�H�\��
�O�L�W�H�U�D�W�X�U�H���D�Q�G���X�S���W�R���G�D�W�H���W�K�H�R�U�\�����,�P�S�R�U�W�D�Q�W�O�\�����\�R�X���Z�L�O�O���D�O�V�R���V�H�H���ê�O�H�D�U�Q���K�R�Z���W�R�ë��
�V�W�D�W�H�P�H�Q�W�V���D�Q�G���D�F�W�L�Y�L�W�L�H�V����

�: �H���K�D�Y�H���S�U�R�Y�L�G�H�G���D���N�H�\���I�R�U���W�K�H�V�H���ê�O�H�D�U�Q���K�R�Z���W�R�ë���D�F�W�L�Y�L�W�L�H�V�����%�H�O�R�Z���D�U�H���W�H�Q���Z�D�\�V���I�R�U��
�P�H�Q�W�R�U�V���D�Q�G���W�U�D�L�Q�H�H�V���W�R���H�[�D�P�L�Q�H���D�Q�G���G�H�P�R�Q�V�W�U�D�W�H���J�R�R�G���S�U�D�F�W�L�F�H����

�7�R���K�H�O�S���W�U�D�L�Q�H�H�V���U�H�Y�L�H�Z�����R�Q���D�Q���R�Q�J�R�L�Q�J���E�D�V�L�V�����Z�K�D�W���K�D�V���E�H�H�Q���W�D�X�J�K�W���W�K�U�R�X�J�K�R�X�W���W�K�H��
�\�H�D�U���W�R���K�H�O�S���V�W�U�H�Q�J�W�K�H�Q���D�Q�G���U�H�L�Q�I�R�U�F�H���W�U�D�L�Q�H�H���X�Q�G�H�U�V�W�D�Q�G�L�Q�J���R�I���N�H�\���S�H�G�D�J�R�J�L�F�D�O��
�N�Q�R�Z�O�H�G�J�H���D�Q�G���V�N�L�O�O�V����
��
�7�R���N�H�H�S���P�H�Q�W�R�U�V���L�Q���W�K�H���O�R�R�S���D�E�R�X�W���Z�K�D�W���W�U�D�L�Q�H�H�V���D�U�H���F�X�U�U�H�Q�W�O�\���V�W�X�G�\�L�Q�J���L�Q���W�H�U�P�V���R�I��
�W�K�H�L�U���D�F�D�G�H�P�L�F���P�R�G�X�O�H�V���D�Q�G���W�R���S�U�R�Y�L�G�H���D���J�X�L�G�H���I�R�U���W�K�H���W�H�D�F�K�L�Q�J���H�[�S�H�U�L�H�Q�F�H�V����
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* Second School Experience (x10 days) to be deducted from TE3



�1�D�W�X�U�H���R�I���7�H�D�F�K�L�Q�J��
��

�(�'�3������ ��(Practice of Teaching�����L�V���W�K�H���W�H�D�F�K�L�Q�J���H�[�S�H�U�L�H�Q�F�H���P�R�G�X�O�H���P�D�G�H���X�S���R�I���W�K�U�H�H��
�W�H�D�F�K�L�Q�J���E�O�R�F�N�V�����7�K�H���D�S�S�U�R�D�F�K���W�D�N�H�Q���W�R���W�K�H���I�L�U�V�W���E�O�R�F�N���L�V���S�H�U�V�R�Q�D�O�L�V�H�G���D�Q�G���Y�H�U�\���P�X�F�K��
�G�H�S�H�Q�G�H�Q�W���X�S�R�Q���W�U�D�L�Q�H�H�V�����F�R�Q�I�L�G�H�Q�F�H���D�Q�G���S�U�L�R�U���H�[�S�H�U�L�H�Q�F�H�����+�R�Z�H�Y�H�U�����E�\���W�K�H���V�H�F�R�Q�G��
�E�O�R�F�N�����D�O�O���W�U�D�L�Q�H�H�V���D�U�H���U�H�T�X�L�U�H�G���W�R���S�O�D�Q�����G�H�O�L�Y�H�U�����D�Q�G���H�Y�D�O�X�D�W�H���D���V�H�W���Q�X�P�E�H�U���R�I���K�R�X�U�V��
�S�H�U���Z�H�H�N���I�R�U���W�K�H���������Z�H�H�N���G�X�U�D�W�L�R�Q�����7�K�L�V���L�V���U�H�S�H�D�W�H�G���Z�L�W�K�L�Q���W�K�H���W�K�L�U�G���E�O�R�F�N���Z�K�L�F�K��
�V�S�D�Q�V���W�K�H���I�L�Q�D�O���������Z�H�H�N�V���R�I���W�K�H���S�U�D�F�W�L�F�X�P���P�R�G�X�O�H��

�:�K�H�U�H�Y�H�U���S�R�V�V�L�E�O�H�����Z�H���H�Q�F�R�X�U�D�J�H���W�U�D�L�Q�H�H�V���W�R���F�R�P�S�O�H�W�H���W�K�H���E�O�R�F�N�V���Z�L�W�K�L�Q���W�K�H��
�Z�L�Q�G�R�Z�V���L�Q�G�L�F�D�W�H�G���Z�L�W�K�L�Q���W�K�H���F�D�O�H�Q�G�D�U�����W�K�R�X�J�K���Z�H���U�H�F�R�J�Q�L�V�H���W�K�H�U�H���P�D�\���E�H���V�R�P�H��
�U�H�J�L�R�Q�D�O���Y�D�U�L�D�W�L�R�Q�V���D�Q�G���F�D�Q���D�O�O�R�Z���V�R�P�H���I�O�H�[�L�E�L�O�L�W�\���L�I���W�K�H�\���G�R�Q�
�W���D�O�L�J�Q���I�D�Y�R�X�U�D�E�O�\���Z�L�W�K��
�W�K�H���V�W�D�U�W���R�I���H�D�F�K���Z�L�Q�G�R�Z��

�3�O�H�D�V�H���Q�R�W�H���W�K�H���V�H�W���G�H�D�G�O�L�Q�H�V���L�Q���W�K�H���S�U�R�J�U�D�P�P�H���V�F�K�H�G�X�O�H���D�E�R�Y�H�����7�K�H�V�H���G�H�D�G�O�L�Q�H�V���D�U�H��
�I�L�[�H�G�����D�Q�G���D�O�O���W�U�D�L�Q�H�H�V���P�X�V�W���Z�R�U�N���W�R�Z�D�U�G�V���W�K�H�V�H���V�H�W���G�H�D�G�O�L�Q�H�V���D�Q�G���G�D�W�H�V���I�R�U���W�K�H��
�S�U�D�F�W�L�F�X�P���E�O�R�F�N���P�R�G�X�O�H�����(�'�3�����������D�Q�G���I�R�U���W�K�H���V�X�E�P�L�V�V�L�R�Q���R�I���D�O�O���D�F�D�G�H�P�L�F���Z�R�U�N���I�R�U���D�O�O��
�P�R�G�X�O�H�V�����(�[�W�H�Q�V�L�R�Q�V���D�Q�G���P�R�G�L�I�L�F�D�W�L�R�Q�V���F�D�Q���E�H���P�D�G�H���E�X�W���W�K�L�V���L�V���D�W���W�K�H���G�L�V�F�U�H�W�L�R�Q���R�I��
�W�K�H���S�U�R�J�U�D�P�P�H���D�Q�G���P�R�G�X�O�H���O�H�D�G�H�U�V�K�L�S���W�H�D�P���D�Q�G���Z�L�O�O���R�Q�O�\���E�H���J�L�Y�H�Q���L�Q���H�[�F�H�S�W�L�R�Q�D�O��
�F�L�U�F�X�P�V�W�D�Q�F�H�V��

�(�'�3��������(Subject Studies) �L�V���D���V�X�E�M�H�F�W���D�Q�G���W�K�H�R�U�\���V�S�H�F�L�I�L�F���P�R�G�X�O�H���W�K�D�W���U�H�T�X�L�U�H�V���\�R�X���W�R��
�D�X�G�L�W���\�R�X�U���R�Z�Q���W�H�D�F�K�L�Q�J���F�R�Q�I�L�G�H�Q�F�H���D�Q�G���V�X�E�M�H�F�W���N�Q�R�Z�O�H�G�J�H���D�Q�G���W�K�H�Q���G�H�Y�H�O�R�S���D�Q��
�,�Q�G�L�Y�L�G�X�D�O���/�H�D�U�Q�L�Q�J���3�O�D�Q�����,�/�3�����W�R���K�H�O�S���\�R�X���L�G�H�Q�W�L�I�\���D�Q�\���D�U�H�D�V���I�R�U���G�H�Y�H�O�R�S�P�H�Q�W�����<�R�X���Z�L�O�O��
�V�X�E�P�L�W���W�K�L�V���S�O�D�Q���D�W���W�K�U�H�H���N�H�\���S�R�L�Q�W�V���W�R���V�K�R�Z���K�R�Z���L�P�S�U�R�Y�H�P�H�Q�W�V���D�U�H���E�H�L�Q�J���P�D�G�H���W�R��
�\�R�X�U���W�H�D�F�K�L�Q�J�����7�R���V�X�S�S�R�U�W���\�R�X�U���S�H�G�D�J�R�J�L�F�D�O���G�H�Y�H�O�R�S�P�H�Q�W���D�V���D���W�H�D�F�K�H�U�����W�K�H�U�H���D�U�H���D�O�V�R��
�W�Z�R���E�O�R�F�N�V���R�I���W�H�D�F�K�L�Q�J���W�K�H�R�U�\���Z�K�L�F�K���Z�L�O�O���O�H�D�G���W�R���D���V�H�U�L�H�V���R�I���F�R�Q�W�H�[�W�X�D�O�L�V�D�W�L�R�Q���W�D�V�N�V��
�I�R�U�P�L�Q�J���S�D�U�W���R�I���\�R�X�U���W�H�D�F�K�L�Q�J���H�Y�L�G�H�Q�F�H���S�R�U�W�I�R�O�L�R���b
�7�K�H���D�V�V�H�V�V�P�H�Q�W���I�R�U���W�K�L�V���P�R�G�X�O�H���L�V���D���S�U�H�V�H�Q�W�D�W�L�R�Q���Z�K�L�F�K���H�Q�D�E�O�H�V���\�R�X���W�R���G�H�H�S�H�Q���\�R�X�U��
�X�Q�G�H�U�V�W�D�Q�G�L�Q�J���R�I�� �S�O�D�Q�Q�L�Q�J���D�Q�G���D�V�V�H�V�V�P�H�Q�W���L�Q���\�R�X�U���F�R�Q�W�H�[�W���W�K�U�R�X�J�K���F�O�H�D�U��
�F�R�P�P�X�Q�L�F�D�W�L�R�Q��

�(�'�3�0���� ��(Development of Learning) �L�V���D�Q���D�F�D�G�H�P�L�F���P�R�G�X�O�H���Z�K�H�U�H���\�R�X���F�R�P�S�R�V�H���D��
�F�D�V�H���V�W�X�G�\���U�H�J�D�U�G�L�Q�J���D���S�X�S�L�O���V�X�S�S�R�U�W���L�Q�W�H�U�Y�H�Q�W�L�R�Q���W�K�D�W���L�V���W�D�N�L�Q�J���S�O�D�F�H���L�Q���\�R�X�U���V�F�K�R�R�O����
�<�R�X���V�X�E�P�L�W���D���U�H�V�H�D�U�F�K���S�U�R�S�R�V�D�O�����W�H�O�O�L�Q�J���X�V���Z�K�D�W���\�R�X���D�U�H���O�R�R�N�L�Q�J���D�W���D�Q�G���K�R�Z���\�R�X���D�U�H��
�J�R�L�Q�J���W�R���F�R�O�O�H�F�W���G�D�W�D�����D�Q�G���W�K�H�Q���D���F�D�V�H���V�W�X�G�\���W�K�D�W���G�H�W�D�L�O�V���D�O�O���W�K�H���I�L�Q�G�L�Q�J�V���R�I���\�R�X�U��
�U�H�V�H�D�U�F�K���L�Q�W�R���W�K�H���L�Q�W�H�U�Y�H�Q�W�L�R�Q��

�(�3�'�0���� ��(Negotiated Individual Study in Education)���L�V���D�Q���D�F�D�G�H�P�L�F���P�R�G�X�O�H���Z�K�H�U�H���\�R�X��
�F�R�Q�G�X�F�W���D�F�W�L�R�Q���U�H�V�H�D�U�F�K���R�Q���\�R�X�U���R�Z�Q���W�H�D�F�K�L�Q�J�����<�R�X���Z�L�O�O���L�G�H�Q�W�L�I�\���D�Q���D�U�H�D���R�I���\�R�X�U��
�W�H�D�F�K�L�Q�J���W�K�D�W���Q�H�H�G�V���L�P�S�U�R�Y�L�Q�J���R�U���V�X�S�S�R�U�W�L�Q�J�����V�X�F�K���D�V���D�G�D�S�W�L�Y�H���W�H�D�F�K�L�Q�J���R�U��
�E�H�K�D�Y�L�R�X�U���P�D�Q�D�J�H�P�H�Q�W�������W�U�\���R�X�W���V�R�P�H���Q�H�Z���W�H�F�K�Q�L�T�X�H�V�����U�H�I�O�H�F�W���R�Q���W�K�H���H�I�I�H�F�W�L�Y�H�Q�H�V�V��
�D�Q�G���P�D�N�H���R�Q���J�R�L�Q�J���D�P�H�Q�G�P�H�Q�W�V���W�R���\�R�X�U���S�U�D�F�W�L�F�H�����7�K�U�R�X�J�K�R�X�W���W�K�H���S�U�R�F�H�V�V�����\�R�X��
�Z�L�O�O���F�R�O�O�H�F�W���G�D�W�D���W�R���V�X�S�S�R�U�W���\�R�X�U���I�L�Q�G�L�Q�J�V���E�H�I�R�U�H���Z�U�L�W�L�Q�J���W�K�L�V���X�S���D�Q�G���G�U�D�Z�L�Q�J��
�F�R�Q�F�O�X�V�L�R�Q�V���L�Q���D���I�L�Q�D�O���U�H�S�R�U�W��

& Module Descriptions





Behaviour Management

Learn how to promote the 
potential of all students by:

531

4

Learn how to establish 
effective routines and 

expectations by:

Learn how to promote 
the potential of all 

students by:

Learn how to set high 
behavioural expectations 

by:

Learn how to build 
trusting relationships and 

motivate learners by:

Learn how to create a 
positive and safe learning 

environment by:

Communicating a belief in 
the academic potential of all 
learners
Setting challenging but 
achievable tasks
Creating a positive 
environment that promotes 
learning from mistakes, 
effort and persistence

Establishing routines at the 
begininng of the year.
Reinforcing classroom 
routines
Developing with colleagues, 
effective strategies for 
engaging with 
parents/carers to better 
support learners to 
succeed.

Acknowledging and praising 
learners, emphasising 
progress.
Modelling courteous 
behaviour amongst 
colleagues.
Working with the 
organisation behavioural 
policies. 

Responding consistently to 
learner behaviour.
Supporting learners to 
master challenging content.
Supporting learners to 
articulate their long term 
goals.
Relating goals to subject 
learning and qualifications.

Responding quickly to any 
behavioural issues.
Establishing a supportive 
and inclusive environment.
Giving clear instructions to 
introduce a task and check 
comprehension.
Use consistent language 
that is clear and reinforced. 

Behaviour management is central to your classroom pedagogy. With successful 
behaviour management comes a postive learning environment and therefore 
the progression of student learning. This academic year, trainees will focus on 
the areas below.

& High Expectations 



Behaviour Management
Trainees will develop their knowledge on barriers to learning and behaviour 
management, seeking how to identify, assess for, and tackle barriers to learning, working 
towards an inclusive education. Trainees will also revisit behaviour, seeking to address 
this at both low and high levels of disruption.

Trainees will visit the organisational behaviour policy with a focus on low-level disruption 
and practical strategies to address this in the classroom.

Learning how to... Adapt lessons, whilst 
maintaining high 
expectations for all 
learners.

Respond effectively 
to any behaviour or 
bullying that 
threatens learning in 
the classroom.

Confidently deal with 
common disruptive 
behaviour incidents 
in the classroom.

Clarifying 'how to'... Recap the behaviour policy of the trainee's 
organisation and discuss what this looks like in 
practice, discussing how trainees can respond 
to low-level behavioural disruptions such as 
chatter or mobile phones. Finally, discuss how 
to continue to identify which learners need 
support and how to address their various 
learning and behavioural needs.

Building 'how to' Become familair 
with the 
organisation 
behaviour 
policy and 
implement into 
lessons. 

Discuss 
strategies to 
deal with 
disruptive 
behavioural 
incidents.

Share ideas with 
expert colleagues 
on how to manage 
learner behaviour.

Rehearse 
applying 
rewards and 
sanctions in 
your teaching 
to manage 
behaviour.

Behavioural Disruptions 

Engaging in 
research and 
linking theory to 
practice

Kern, L. & Clemens, N. H. (2007) 'Antecedent strategies to promote 
appropriate classroom behavior', Psychology in the Schools.
44(1), pp.65–75

Vaaland, G. & Serpa, S. (2017) 'Back on track: Approaches to managing highly 
disruptive school classes', Cogent Education, 4(1)

Vizard, D. (2007). How to Manage Behaviour in Further Education. UK: Sage 
Publications Ltd







Planning  
Trainees will explore long-term, medium-term and short-term planning. Trainees will 
consider how to identify key concepts and sequence these over a long period of teaching. 

Trainees will investigate how to plan lessons to ensure all learners participate and are 
effectively challenged.  

In this way, trainees will begin to work towards planning short-term lessons for their 
subject specialisms and gradually consider medium-term planning and planning a unit of 
work. 

Learning how to... Set high expectations 
for all learners in the 
classroom

Consider intent, 
implementation and 
impact for learner 
progression in 
trainee subject 
specialism

Reduce cognitive 
overload and 
improve memory 
retention by linking 
prior learning to new 
knowledge with 
retrieval practice.

Clarifying 'how to'... Discuss what excellence and challenge looks 
like in their subject specialist area. Discuss how 
to improve memory retention and ways to 
inlcude retrieval practice. 

Building 'how to' Discuss how to 
link prior 
learning to new 
knowledge by 
developing 
schematic 
subject 
knowledge.

Deconstruct a 
lesson plan and 
assess how 
challenge has 
been embedded 
throughout.

Rehearse 
breaking a 
complex task 
down into 
composite parts.

Reflect on your 
planning 
knowledge and 
write an action 
plan of what 
you would like 
help with.

Intent, Implementation & Impact

Engaging in 
research and 
linking theory to 
practice

Agarwal, P. K., Finley, J. R., Rose, N. S., & Roediger, H. L. (2017) 'Benefits from 
retrieval practice are greater for students with lower working memory 
capacity', Memory. 25 (6), pp.764–771

Clark, R., Nguyen, F. & Sweller, J. (2006) Efficiency in Learning: Evidence-Based 
Guidelines to Manage Cognitive Load. John Wiley & Sons

Fernandez, J. (2022). How memory works is actually how curriculum should work. 
Available: https://my.chartered.college/impact_article/how-memory-works-is-
actually-how-curriculum-should-work/

Gathercole, S., Lamont, E., & Alloway, T. (2006) 'Working memory in the 
classroom', Working memory and education. pp.219-240



Trainees
DO...

DO NOT...

...read a wide 
evidence base so 
teaching can be 
research informed

...script and rehearse 
explanations before 
lesson exposition

...always have high 
expectations of 
learners

...create a purposeful 
start that engages 
learners

..encourage learners 
to retrieve prior 
knowledge

...share worked 
examples and live 
models

...reduce workload by 
providing a range of 
feedback

...teach to the top and 
scaffold learning

use formative 
assessment to close 
gaps in knowledge

use a range of 
engagement and 
participation methods

...concentrate on reducing teacher talk or 
purely planning for collaborative learning. It's 
about the implementation of appropriate 
tasks for the lesson.

...differentiate by task, objective 
or demographic; these do not 
help pupils make progress. 
Instead adapt your teaching and 
scaffold.

...set ridiculously high 
expectations

...plan 'fun' 
tasks that are 
unrelated to 
the learning.

...only give bad feedback. Build 
positive relationships with 
parents by sharing positive news 
too.

...set rules that are agreed 
with pupils. Consistency 
across the school is needed.

...constantly change seating 
plans and expectations. This can 
be disruptive to learning.

...skimp on subject 
knowledge. Teachers need 
strong subject knowledge to 
stretch and challenge pupils. 

...employ learning 
'styles' - research 
behind this has 
been debunked. 

...have learners teach one 
another without prior training



Mentors
DO...

DO NOT...

...read lots about the strategy/approach your 
trainee is trying to improve 

...make targets as small and 
manageable as possible, also 
articulating the 'how' and 'why'.

...rehearsing and modelling action
steps in teaching will help your 
trainee create more complex 
mental models.

...debunked theories such as 
learning styles should be avoided.

...think out loud and discussing 
focused observations of experts 
is the key to unlocking the 
mysteries of teaching.

...encourage your trainee to 
reflect on their own teaching and 
development by probing how and 
why. 

...use metaphors/analogies from 
your own practice to root 
abstract theories into real 
experiences.

...make feedback purposeful

...give your trainee the 
opportunity to articulate their 
own mental models and ask 
questions.

...work alongside 
University Personal 
Academic Tutors and 
staff

...always tell your trainee. At times you need 
to be directive but as a trainee progresses, 
they need to steer their own development.

...promote things that have been 
debunked such as learning styles. Use 
older terminology such as 
'differentiation' rather than 'adaptive 
teaching'. 

...just tell your trainee to 
observe. Observations 
should have a clearv focus so 
trainees know what htey are 
looking for. 

...pretend to have all of the answers. Be 
prepared to be vulnerable and admit if 
you don't know...learn together. 

...expect too much of beginner 
trainees. Skills such as planning, 
setting high expectations, giving 
clear explanations need to be 
explicitly taught and modelled

...work in isolation. 
Work collaboraitvely 
with colleagues to 
support the trainee.

...challenge too much. A balance of 
support and challenge is needed. 
Provide praise and act as a critical 
friend. 

...forget the automaticity. Explain and 
model for students. 

...rely on experience 
alone. Being a great 
mentor uses distinct 
skills. Research and 
training are vital.

...give abstract targets 
that are too broad 
such as 'include more 
challenge' 





Engaging in 
research and 
linking theory to 
practice

Marton, F. (2015) Necessary conditions of learning. New York: Routledge. 

Rosenshine, B. (2012) Principles of Instruction: Research-based strategies that 
all teachers should know. American Educator, 12-20. 

Curriculum 
Trainees will learn about the origin of their subject and its relevance in the world around 
us. They will study how the curriculum is sequenced. 

They will develop an understanding of both conceptual and procedural knowledge in 
addition to pedagogical content knowledge. They will keep up-to-date with their subject 
knowledge by completing regular subject audit checks through an Individual Learning Plan. 

Trainees will consider progression within their subject curriculum and how through their 
assessment they can scaffold this progression of individual students. 

Learning how to... Use a range of 
resources and 
materials aligned 
with the school and 
subject curriculum.

Identify essential 
concepts, knowledge 
and skills in the 
subject and provide 
opportunities for 
these. 

Plan for cross-
curricular subjects 
such as literacy and 
numeracy in lessons.

Clarifying 'how to'... Provide trainees with the opportunity to 
observe expert practitioners deliver a range of 
content relevant to their phase. Share with 
them how learning is deconstructed to ensure 
pupils remain focused and make progress. 
Discuss the resources and materials used and 
how these inform planning. Give trainees the 
opportunity to put this into practice and relfect 
upon progress. 

Building 'how to' Observe 
expert 
colleagues as 
they deliver 
subject 
sessions. 

Plan and deliver 
subject sessions 
using a medium-
term plan. 

Observe how 
expert colleagues 
teach other 
aspects of the 
curriculum.

Rehearse 
delivering other 
aspects of the 
subject within 
the classroom 
setting. 

Subject Knowledge Overview  


